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Abstract
The present research is an investigation into the repertoire of compensation learning strategies employed by adult
ESL learners of UiTM Penang. The participants of the study were 30 Malay part-time learners learning English 
as a second language. The simple random approach was used in determining the respondents. The instruments
used were two structured questionnaires, – adapted Oxford’s (1990) SILL, version 7.0 and respondents’
background information – and semi-structured interview based on Wenden’s (1987) guidelines. The
questionnaire data were analyzed using SPSS and the interview data were transcribed and analyzed based on
Wenden’s guidelines (1987). Results of the study showed that the Malay part-time learners were at the medium
level of using compensation learning strategies in learning English. In addition, not all of the compensation
strategies under Oxford’s (1990) model were fully utilized. Hence, the researcher recommended that there is a
need to train the learners in other compensation learning strategies such as from the Oxford’s (1990) model so as
to extend their existing repertoire of the strategies which would enable them to employ more of the strategies
when learning English.
© 2012 The Authors. Published by Elsevier Ltd.
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1. Introduction
1.1. Background of Study
The adult ESL learners of UiTM Penang faced lots of problems learning the English Language on their own.
This surfaced when the learners expressed the matter in an informal discussion with the researcher cum
lecturer of the learners. Besides, they also expressed in writing that they faced problems in learning English. 
The learners felt that they were not effective enough in learning English on their own.
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They lament that they wanted to upgrade their English proficiency but lack the ideas on how to learn English
more effectively. They added that if they were in the classroom, it would not have been so problematic because
they could ask the lecturer to solve their problems which they might encounter in learning English. These 
learners were also the Malay part time learners. Learning on part time basis means they have less contact hours
with the lecturers compared to the full time learners, which also implies that for most of the time they are left on 
their own to do their learning activities. If such is the situation that the learners have to be in, they must be more
independent; they have to be self-driven and take care of their own learning process.  Barrass (2002) stated, ‘part 
time students must be well motivated, self reliant, and able to work alone’ (p. 7). This means that they have to be
pro-active and self-regulated because classroom contact hours with the teachers is limited. As Oxford (1990)
stated, ‘self-direction is particularly important for language learners, because they will not always have the
teacher around to guide them as they use the language outside the classroom’ (p. 10).
1.2. Rationale of Language Learning Strategies For Language  Learners
As an educator the researcher cum lecturer felt obligated to help the learners in solving their English learning
problems. Thus, in an attempt to do so, one of the best measures  to take is to  introduce language learning
strategies to the learners because it has many benefits for them as mentioned by language experts as well as
proven by many research findings. According to Oxford (1990) language learning strategies refer to “specific
actions taken by the learner to make learning easier, faster, more enjoyable, more self-directed, more effective,
and more transferable to new situations’ (p. 8). According to many language experts, ‘language learning
strategies help and enhance learners’ language proficiency (Oxford, 1990; O’Malley and Chamot, 1990; Rubin,
1981; Naiman, 1978). Oxford (1990) stated that ‘language learning strategies encourage greater overall self-
direction for learners’ This is very relevant since the part time learners have to learn more on their own.
1.3. Compensation Learning Strategies
Compensation learning strategies are direct strategies used by learners to ‘overcome knowledge limitations in
all four skills’ in learning and producing a new language (Oxford, 1990, p. 90). Specifically, ‘Compensation 
strategies enable learners to use the new language for either comprehension or production despite limitations in 
knowledge’ (Oxford, 1990, p. 46). The figure below presents the types of Compensation strategies from 
Oxford’s  (1990) model.
Based on figure one below, Compensation strategies consist of two main strategies: (i) guessing intelligently,
and (ii) overcoming limitations in speaking and writing. Specifically, under the strategy ‘guessing intelligently’
there are two sub strategies which are `using linguistic clues, and using other clues. Next, under the ‘overcoming
limitations in speaking and writing’ there are eight sub strategies which are: switching to mother tongue, getting
help, using mime or gesture, avoiding communication partially or totally, selecting the topic, adjusting or 
approximating the message, coining words, and using circumlocution or synonym.
Fig. 1. Oxford’s (1990) Compensation Learning Strategies
Compensation strategies
Guessing intelligently
Overcoming limitations in 
speaking and writing
1.Using linguistic clues
2.Using other clues
1.Switching to the mother tongue
2.Getting help
3.Using mime or gesture
4.Avoiding communication 
partially or totally
5.Selecting the topic
6.Adjusting or approximating the   
 Message
7.Coining words
8.Using a circumlocution or 
synonym
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1.4. Why investigate  learners’ Compensation Learning  Strategies? 
 
In the context of the present study, the objective is to find out the repertoire of Compensation learning 
strategies employed by the adult ESL learners of UiTM Penang in learning English. The reason why the research 
is focusing on  finding out the Compensation learning strategies is because, according to Oxford (1990) 
Compensation strategies ‘help learners to overcome knowledge limitations in all four skills’ (p. 90). This is very 
relevant to language learners because as learners they may lack knowledge about language to some extent.  Thus, 
Compensation strategies have come to the rescue to help the learners to overcome their problems in learning new 
language. In other words, we may say that Compensation strategies are crucial for language learners. This could 
be supported by what Oxford (1990) has stated: ‘For beginning and intermediate language learners , these 
strategies may be among the most important’ (p. 90). She also added that Compensation strategies are ‘also 
useful for more expert language users who occasionally do not know an expression’. Hence, it is not only 
interesting but also important to find out the repertoire of  Compensation learning strategies among the adult ESL 
learners so that it may give some insights for the language teachers and parties concerned as far as Compensation 
learning strategies is concerned among adult ESL learners. Consequently, adult ESL teachers may be able to 
design an informed strategy training for the adult ESL learners as far as Compensation  strategies is concerned. 
However, before designing and introducing the training it is crucial to investigate the learners’ existing repertoire 
of Compensation learning strategies first. Hence, this study is carried out with two objectives in mind.  
 
1.5.  Objectives of study 
 
x To identify the level of Compensation learning strategies which the adult ESL learners  
of UiTM Penang employed in learning English; 
x To identify the most commonly used Compensation learning strategies by the adult  
ESL learners of UiTM Penang in learning English. 
 
 1.6.  Research Questions 
 
1. What is the level of Compensation learning strategies employed by the adult ESL  
 learners of UiTM Penang in learning English? 
2. What are the Compensation learning strategies mostly employed by the adult ESL  
 learners of UiTM Penang  in learning English? 
 
2. Methodology 
 
2.1. Method of Study 
 
The present study employed a quantitative as well as qualitative approach.  The method of data collection was 
by retrospective approach using the structured Oxford’s (1990) SILL questionnaire version 7.0 for English 
speakers of other languages,  Oxford’s (1990) demographic questionnaire, and the semi-structured interview 
protocol based on guidelines by Wenden (1987). These three instruments were adopted in carrying out the data 
collection process so as to triangulate the results of the data collection. This is because many language experts 
recommended that more than one instrument is ideal in data collection to get a more reliable and valid data. As 
Chamot (2004) stated, ‘since any type of self-report is subject to the limitations of the individual reporting, it 
would seem advisable to use two or three different types in any research study so that triangulation can help 
establish validity and reliability’ (http://e-flt. Nus..edu.sg/v1 n 1 2004/chamot.htm, p.13). In support to this, Ellis 
(2002) said that ‘many of the most successful studies have employed multiple data collection procedures’ (p. 
535). He also added, that ‘a method that has been found to be more successful involves the use of structured 
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interviews and questionnaire (Ellis, 2002, p. 534). Many researchers have used this method to study language 
learning strategies among learners, of which among them are Naiman et al. 1978, Rubin 1981, Politzer and 
McGroarty 1985, Oxford 1985, Wenden 1986a, and Chamot 1987. (Ellis, 2002). 
 
2.2.    Sampling 
 
Basically, the sampling method for the present study is based on the simple random sampling approach. 
 
2.3.   Subjects 
         
The subjects for the present study comprise of 30 Malay adult part-time ESL learners of UiTM Penang taking 
up a course in Diploma in Business Studies (code BM 111) The contact hours for the English code that they take 
is three hours per week. The subjects in this study is a mixture of 13 male and 17 female subjects, and all of them 
have the same mother tongue; viz. Bahasa Melayu.  
 
2.4.  Instruments 
 
2.4.1. Demographic questionnaire 
 
The demographic questionnaire is adapted from Oxford’s (1990) model to suit the respondents of the present 
study. Questions in this adapted model include variables namely: name of respondents, age, gender, semester, 
mother tongue, length of the respondents’ English learning, belief of respondents’ English proficiency, 
importance of English learning, enjoyment in learning English, level of problem encountered in learning English 
on their own, and last but not least, reasons for learning English. The questionnaire is in English because the 
questions do not involve difficult words, in which it has been confirmed of its clarity and flexibility by the 
samples in the pilot study. The data from this section would be helpful to shed lights on the data from Oxford’s 
(1990) SILL questionnaire and also findings from the interview. 
 
2.4.2. Oxford’s (1990) SILL Questionnaire (Version 7.0) 
 
The questionnaire adopted for the present study to identify the strategies employed by the respondents is the 
Oxford’s (1990) SILL inventory, version 7.0 for English speakers of other languages, which was responded on a 
five-likert scale continuum, viz. (1) Always or mostly not true of me; (2) Usually not true of me; (3) somewhat 
true of me; (4) usually true of me; (5) Always or mostly true of me. The questionnaire was accompanied with 
Bahasa Malaysia translation beneath the English version, as implicated by the pilot study. In addition, it was also 
responded in the instrument itself on the right side of the page by circling the selected scale (1, 2, 3, 4, 5) which 
was also as a result of the pilot study; not in a separate answer worksheet following the original SILL. The SILL 
corresponds to Oxford’s (1990) language learning strategies classifications. The reason for the researcher to 
adopt Oxford’s SILL (1990) for the present study is that it is a well known instrument for collecting learners’ 
language learning strategy data and also ‘has been used extensively to collect data on large number of mostly 
foreign language learners’ (Chamot, 2004: http://e-flt.nus.edu.sg/vl n 12004/chamot.htm).  In addition, Oxford’s 
91990) SILL has also ‘undergone considerable revision since, as has the taxonomy of strategies’ (Ellis, 2002, p. 
536) since its first development in 1985. 
 
2.4.3. The Interview protocol 
 
Another  instrument of the study is an interview protocol. This  instrument was adopted to get additional data 
from the respondents. It was felt relevant because as O’Malley and Chamot (1990) said that ‘the primary 
advantage with interview data collection is the richness of the description obtained from the respondent’s use of 
learning strategies’ (p.94). The interview protocol structure was a retrospective interview based on the guidelines 
provided by Wenden (1987). This technique has also been employed by many researchers such as Hosenfeld 
(1976 & 1979) classroom exercise and grammar study of students learning French semi-structured interview on 
her respondents. This model of interview was chosen because it was suitable with the present study in the sense 
that it corresponded to the research questions of  the present study in which it was an exploratory study to find 
out the cognitive strategies employed by the respondents in learning English. Basically, the questions consists of 
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three types:  (i) general question of how they usually learn English; reading, listening, writing, speaking;  (ii) the 
problems they faced when learning each of these components (iii) to describe the strategies used in overcoming 
the problems that they faced.  
 
2.5. Data Analysis and Presentation  
 
There are three types of data analyzed and presented in this study. Firstly, the demographic data; secondly, the 
questionnaire (Oxford, 1990, SILL) data; and thirdly, the interview data. The questionnaire data was analyzed 
using SPSS program; and the interview data was analyzed based on Wenden’s (1987) guidelines. All 
questionnaire data are presented in table form; viz. the presentation of the mean scores for each category of 
Oxford’s (1990) cognitive strategies.  Interview data is presented in excerpts as support to the questionnaire data. 
 
2.6. Analysis of  questionnaires  
 
2.6.1. Demographic data 
 
The demographic data is analyzed from the questionnaire section one. The data presents background 
information such as level of semester, gender, respondents’ perceived belief importance of English learning, 
respondents’ perceived  belief of problems faced in learning English, interest in learning English, respondents’ 
perceived proficiency level of English, mother tongue, and length of respondents’ English learning. The data 
were analyzed using SPSS  and presented in table form.  
 
2.6.2.  Oxford’s SILL(1990)  
 
Section two of the questionnaire consists of the data on Compensation learning strategies employed by the 
adult Malay ESL part time learners in learning English on their own. The analysis for this section is done using 
the SPSS program and presented in table form on the types of Compensation strategies used based on the 
classification and scoring system provided by Oxford (1990). The description of the strategies is based on 
Oxford’s (1990) ‘profile of results’ which accompanies the strategy inventory SILL (1990). Specifically, this 
section presents the overall result of the Compensation strategies; each type of the Compensation learning 
strategies with its mean score and description of the level being scored.  
 
2.6.3. Analysis of Interview data 
 
The interview data was analyzed to discover the problems faced by the respondents in learning English as well 
as to see the patterns of strategy used among the adult  Malay part time learners in their English learning whether 
it corresponds to the Oxford’s (1990) SILL data. The interview data is presented to support or complement the 
former data.  
 
3. Results and Discussion    
 
3.1  Demographic data  
 
This section presents the background data of the respondents. Table 1 shows the gender and semester level of 
the respondents, table 2 shows the respondents’ ‘mother tongue’, table 3 shows the respondents’ length of 
learning English, table 4 shows the respondents’ perceived belief of their level of proficiency, table 5 shows their 
perceived belief on the importance of learning English,  table 6 shows their perceived belief on the enjoyment of 
learning English, table 7 shows their perceived belief of problems faced learning English  on their own, and table 
8 shows respondents’ perceived reasons for learning English.  
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Table 1 below shows that out of the thirty respondents that took part in the study, 13 (43.3%) of them come 
from semester one, five (16.7%) from semester two, five (16.7%) from semester four, and 7 (23.3%) comes from 
semester five. The semester three students appear not to be in the study because they were involved in the pilot 
study. In terms of gender, as the table shows, thirteen (43%) are male respondents; and seventeen (56.7%) are 
females.  
 
Table 1.  Respondents’  level of semester and gender 
 
Semester Gender 
  N Frequency %   N Frequency % 
1 30 13 43.3 Male 30 13 43.3 
2 30 5 16.7 Female 30 17 56.7 
4 30 5 16.7         
5 30 7 23.3         
 
        Table 2 below shows the respondents’ mother tongue of which all the 30 (100%) respondents’ mother 
tongue is Malay. 
 
Table 2. Respondents’ mother tongue 
 
Mother Tongue 
 N Frequency % 
BM 30 30 100 
 
Table 3 below shows  the respondents’ length of learning English. As shown in the table there are four 
respondents who had learned English less than one year. (13.3%); 12 respondents who had learned English from 
two to ten years (40%); and last but not least, 14 respondents who had learned English from 11 to 20 years 
(46.7%).  
 
Table 3:  Length of respondents’ English Language learning 
 
Length of Learning English 
 N Frequency % 
< 1 yr.  4 13.3 
2 - 10 yrs  12 40 
11 - 20yrs  14 46.7 
         
Table 4 below shows the respondents’ perceived belief on their English proficiency level. It seems that one 
(3.3%) respondent believed that her proficiency in English is excellent. 10 (33.3) believed that their proficiency 
level is good, 16 respondents (53.3%) believed their proficiency level is  fair, and last but not least, 3 (10%) of 
them believed that their proficiency level was poor. 
 
Table 4. Respondents’ perceived belief of proficiency level 
Belief On English Proficiency Level 
  N Frequency % 
Excellent 30 1 3.3 
Good 30 10 33.3 
Fair 30 16 53.3 
Poor 30 3 10 
    N=30   
 
Table 5 below shows the respondents’ perceived belief on the importance of learning English. It shows that 
the majority of respondents, which is 28 of them out of 30 (94%) believed that learning English is very important 
for them. Meanwhile one says it is important, and only one says that it is not so important.  
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Table 5. Respondents’ perceived belief on the importance of learning English 
Importance of Learning English 
   Frequency % 
very important  28 94.0 
important  1  3.0 
not so important  1  3.0 
  N=30 100% 
       
Table 6 below shows the respondents’ belief on their enjoyment in learning English. As reflected in the table, 
20 of the respondents admitted that they enjoy learning English. Meanwhile, only 10 said that they did not enjoy 
learning English. In short, the data shows that most of the respondents enjoy learning English.  
 
Table 6. Respondents’ belief on enjoyment in learning English 
 
Enjoyment in learning English 
   Frequency  % 
Yes  20  66.7 
No  10  33.3 
  N=30   
 
Table 7 below shows the respondents’ perceived belief on the problems they encountered in learning English 
on their own. From the table, we observed that 10 (33.3%) of the respondents said they have many problems. 
Meanwhile, 13 (43.3%) said that they have less problems. Last but not least, 7 (23.3%) of them said that they 
have no problems. So, it seems that majority of them have problems to some degree in learning English  on their 
own. 
 
Table 7.  Respondents’ perceived belief on problems encountered in learning English 
 
Degree of problems Frequency % 
Many problems 10 33.3 
Less problems 13 43.3 
No problem 7 23.3 
 N=30 100% 
 
Table 8 below shows respondents’ reasons for learning English. It shows that all of them, viz. 30 (100%) learn 
English because they are required to take the subject in order for them to graduate. Next, quite a majority of them 
26 (86.7%) of them learn English because they are interested in the language. Meanwhile, 21 (70%) of them said 
they learn the language because they have friends who speak the language. Other than that, only 7 (23.3%) of 
them learn the language because they are interested in the culture. Next, 23 (76.7%) of them learn the language 
because they need it for travel. 29 (96.7%) of them said that they learn the language because they need it for their 
present job. 24 (80%) of them said that by learning English they are able to read more English materials. Next, 
when asked whether they learn English because they can participate in English speaking context, 27 (90%) admit 
it so. Last but not least, 19 (63.3%) of them said that they learn English because they would like to enhance their 
social status. Overall, the data shows that most of them learn English  not because they are interested in the 
culture, as reflected in the data; only 7 of them. Contrarily, the main reason that they learn the language is 
because they are obligated to do so in fulfilling the requirement of the graduating for the program they are taking. 
For other reasons, it seems that they are on the average and above.  
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Table 8.  Respondents’ reasons for learning English 
 
No. REASONS Frequency % 
1 required for graduation  30 100 
2 interested in the language  26 86.7 
3 need for future career  26 86.7 
4 have friends who speak the language 21 70 
5 Interested in the culture  7 23.3 
6 need for travel   23 76.7 
7 need for present job   29 96.7 
8 to read more English materials  24 80 
9 participate in English speaking context 27 90 
10 to enhance social status   19 63.3 
 
3.2  Oxford’s (1990) SILL data 
 
Table 9 below shows the reference for the interpretations of learners’ performance based on Oxford’s (1990) 
system which accompanies the SILL (1990). The performance of learners are considered high if the mean score 
is 4.5 to 5.0 and 3.5 to 4.4; medium level if the mean score is 2.5 to 3.4, and low if the mean score is 1.5 and 
below. The description of the respondents’ performance is based on this description in discussing their 
performance of strategy use reflected in the data. 
 
Table 9.  Reference to mean score based on Oxford’s (1990) descriptive system 
 
Level Range of  Score Description 
 
High 4.5 – 5.0 Always or almost always used 
 3.5 – 4.4 Usually used 
Medium 2.5 – 3.4 Sometimes used 
   
Low 1.5 – 2.4 Generally not used 
 1.0 – 1.4 Never or almost never used 
   
Table 10 below shows the overall mean score of the Compensation strategies employed by the respondents 
which is 3.0 and it is at the medium level, and interpreted as ‘sometimes used’. This  indicates that the 
respondents are not active users of this strategy. Compensation strategy is useful for language learners. 
According to Oxford (1990), it ‘enables learners to use the new language for either comprehension or production 
despite limitations in knowledge’ (p. 47). In Oxford’s (1990) classification, there are ten compensation strategies 
clustered under two sets of main headings; viz. ‘guessing strategy’ with its two sub strategies of ‘using linguistic 
clues’ and ‘using other clues’; and the other cluster is ‘overcoming limitations in peaking and writing’ which its 
sub strategies of switching to the mother tongue, getting help, using mime or gesture, avoiding communication 
partially or totally, selecting topic, adjusting or approximating the message, coining words, and using a 
circumlocution or synonym. According to Oxford (1990), compensation strategies can be applied ‘to overcome 
knowledge limitations in all four skills’ (p. 90). Further details of the compensation strategies used among the 
respondents is presented in table 11 below.  
 
Table 10. Respondents’ Compensation Strategies 
 
Strategy N Mean Level Interpretation 
Compensation 30 3.0 Medium Sometimes used 
 
Table 11 below shows each item asked in the questionnaire  under the Compensation strategy with their mean 
scores. As shown in the table, the highest level of the mean score is 3.70, viz. item number one, ‘To understand 
unfamiliar word, I make guesses’. This indicates that the respondents like to guess the words which they do not 
know. However, one question that should be asked here is how do they do the guessing. Do they just blindly 
guess or do they guess intelligently when confronted with the unfamiliar words; either in reading or listening. 
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According to Oxford (1990) guessing strategy comes under the compensation strategy category which has two 
sub categories. According to her, there are two types of guessing strategies; ‘using linguistic clues’ and ‘using 
other clues’. (Oxford, 1990, p. 49) ‘Using linguistic clues’ entails learners to apply what they already know about 
the language or other languages in order to understand unfamiliar words or other unfamiliar aspect of a particular 
language. In fact, Oxford (1990) stated that ‘linguistic clues are the bedrock of many correct guesses about the 
meaning of written passages‘ (p.91). In addition, ‘using other clues’ entails  learners to resort to other resources  
than linguistic clues which could come from clues related to language such as tone of voice, stress and intonation, 
facial expressions or others which are not related to language at all, such as life experience, knowledge of the 
topic, a situation, culture of the society which uses the language, etc. which could help the learners understand 
the meaning of the unfamiliar word or expression. So, since the learners reflected that they possessed this 
‘guessing’ strategy’ it would be wise for the teachers to check how the learners go about doing their guessing so 
that they would be on the right track. If they already are practicing the type of guessing that have been mentioned 
above, then it would be good for them to evaluate how effective it has been for their learning. If they do not yet 
have or have only a few, then the teacher may introduce, model, and explain how these intelligent guesses could 
benefit their English learning in all the four aspects.  
For all the other five strategies under this category, it shows that the mean score is at the medium level, 
slanting towards 3.0. This indicates that the respondents are not active users of the other strategies in the 
compensation strategy. There could be many possible reasons for this phenomenon. However, we cannot guess 
until we find out exactly from them. So, whatever it is, it is the duty of the teacher to again introduce, explain on 
the benefits of this strategy to their learning, and model it to them so that they would have a clear idea of the said 
strategy and try to experiment in their learning. Consequently, if they feel any strategy fits them, they could adopt 
and utilize it in the course of learning their English language, especially outside classroom. Not only that, after 
they have tried they should also evaluate on the effectiveness of the strategy which they have applied in their 
learning a certain aspect of the language.  
         
  
 Table 11. Respondents’ sub-categories of Compensation Strategies 
 
No Strategies N Mean Level Interpretation 
 
1 
To understand unfamiliar 
English word, I make guesses. 30 3.70 High 
 
Usually used 
 
2 
When I can't think of a word 
during a conversation in 
English, I use gestures. 
30 2.87 Medium 
 
Sometimes used 
 
3 
I make up new words if I do not 
know the right ones in English. 30 2.67 Medium 
 
Sometimes used 
 
4 
I read English without looking 
up every new word. 30 2.67 Medium 
 
Sometimes used 
 
5 
I try to guess what  the other 
person will say next in English. 30 2.97 Medium 
 
Sometimes used 
 
6 
If I can't think of an English 
word, I use a word or phrase 
that means the same thing. 
30 3.37 Medium 
 
Sometimes used 
 
Table 12 below presents the findings of the interview in percentages and sample excerpts representing some of 
the main findings from the interview.  Ten respondents had been randomly selected to be interviewed. The 
questions asked were based on the items in the questionnaire. The highest percentage is item number one which 
is 100%. Item number two is 20%, and the rests are 50%.  
87 Budiman Sabri Ahmad and Rushita Ismail /  Procedia - Social and Behavioral Sciences  90 ( 2013 )  78 – 87 
Table 12: Interview findings 
 
No. Questions % Sample Excerpts 
1. To understand unfamiliar English word, I make guesses 100% ‘Yes, I always do that.’ “When I don’t understand 
the meaning of a word I will read the sentences 
before and after the difficult word and then I 
guess.” 
2. When I can’t think of a word during a conversation in English 
I use gestures. 
20% ‘No, I not always use gestures. I think quietly to 
get the word.’ 
3. I make up new words if I do not know the right ones in 
English. 
50% ‘Yes, sometimes, if I can ’ 
4. I read English without looking up every new word. 50% ‘Yes, Only sometimes I use dictionary’ 
5. I try to guess what the other person will say next in English 
 
50% ‘Sometimes’ 
6. If I can’t think of an English word, I use a word or phrase that 
means the same thing. 
 
50% Yes, sometimes, if I can get another word or idea. 
 
3. Conclusions 
 
In answering the first research question of the study, as reflected in the findings, it showed that at the overall 
level, the adult ESL learners were at the medium level as far as Compensation learning strategies is concerned in 
their learning of English. On the positive side, it shows that they are already employing some kind of 
Compensation learning strategies in their process of learning English.  However, not all of the Compensation 
strategies were fully utilized. Hence, the researcher recommended that there is a need to train the learners in more 
Compensation learning strategies such as from the Oxford’s (1990) or any other model so as to extend their 
existing repertoire of the strategies which would enable them to employ more of the strategies when learning 
English.  
For the second research question on what is the Compensation learning strategies that are mostly employed by 
the adult ESL learners, it is clear from the findings that the respondents used ‘guessing’, as reflected  in table 11 
above which is ‘To understand unfamiliar English word, I make guesses’; the  mean score is 3.70, and it means 
high level, or ‘usually used’. This data is also supported by the interview findings which revealed that 100% of 
the interviewed respondents admitted using guessing strategy in their learning of English and this is also reflected 
in the excerpts of one of the subjects as follows: “When I don’t understand the meaning of a word I will read the 
sentences before and after the difficult word and then I guess.” It is good to know this because the subjects have 
already been practicing one of the Compensation learning strategies; viz., ‘guessing strategy.’ Thus, they can 
capitalise on using this strategy in learning English. 
The limitation of the findings of the present study is that it may not be able to be generalized to other contexts 
of learners as the sample is confined to undergraduates of UiTM Penang. Hence, it is recommendable to conduct 
more similar research on other context of learners. Nevertheless, this small case study has provided some 
additional insights as far as Compensation strategies is concerned among the adult ESL learners, especially 
among the Malay part time learners. 
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